
 

 

 Pupil premium strategy statement  

Review taking place during Covid 19 Lockdown   

1. Summary information 

School Seabridge Primary School 

Academic Year 2019/20 Total PP budget £59580 Date of most recent PP Review February 2020 

Total number of pupils 479 Number of pupils eligible for PP 
(R-Y6) 

48 
FSM:42 
Ever6:51 
Service:3 
SG: 3 

Date for next internal review of this strategy February 2021 

 

2. Current attainment Data is taken internally from (Year 6) the Spring Data as end of year data is currently not 
available due to Covid Pandemic 

 Pupils eligible for PP (your school) 

% achieving Expected  in reading                     88.9% 

% achieving Expected in writing  100% 

% achieving Expected in maths  88.9% 
 

3. Barriers to future attainment (for pupils eligible for PP, including high ability) 

 In-school barriers (issues to be addressed in school, such as poor oral language skills) 

A.  For some families it is difficult to establish an effective environment to support a positive reading culture and support with homework (link to Desired Outcome B, C, D and E) 

B.  Access to IT equipment outside the school environment, which impacts on homework (link to Desired Outcome B, C, D and E) 
 

C. Low aspirations for the future from some PP pupils (link to Desired Outcome E) 

D. Self confidence, resilience and self-management of PP pupils, which can impact on basic needs of pupils. (link to Desired Outcome D and E) 



E. Speech and Language skills, linked to wider experience (link to Desired Outcome B, C, and D) 

External barriers (issues which also require action outside school, such as low attendance rates) 

F. For some pupils, parent engagement could be further improved, ensuring increasingly positive relationships and understanding of school systems (link to Desired Outcome A, B, C, 
D and E) 

G.  Attendance rates for some pupils eligible for PPG are below the target of 92% attendance, reducing their school hours and causing gaps in learning. (link to Desired Outcome A) 

4. Desired outcomes   

 Desired outcomes and how they will be measured Success criteria   

A.  The attendance of Pupil Premium children is improved from 19/19 - data analysis Overall attendance to be in line with whole school attendance 
Reduction in the % of persistent absence. 
Ensure PP attendance is at least in line with all pupils nationally (96.4%) 

 

B.  Pupils make at least expected progress from their starting points across Reading, Writing and Maths within 
each year group 

Pupils eligible for pupil premium will make at least their individual 
expected progress year on year in line with the cohort average as 
demonstrated by internal data analysis and end of KS data 

 

C.  Progress Measures across Reading, Writing and Maths are in line with non-PP children, across all prior 
attainment groups - data analysis 

Pupils eligible for PP  in line with the progress of other pupils within 
their prior attainment group or of a similar ability across all key stages 
in maths, reading and writing, as demonstrated by ASP.  

 

D.  PP pupils are more resilient, have good levels of self-confidence and can self-manage from an early age  The resilience and motivation of pupils eligible for PP in learning 
situations will be improved. Pupils will be able to self-manage their 
basic skills (MASLOW hierarchy of need)more effectively. Attainment 
and progress for these (and other) pupils is improved. Communication 
of identified pupils is improved. 

 

E.  PP pupils are aspirational about their immediate and longer term futures, with an adequate 
understanding of pathways of learning - pupil consultation 

PP pupils can express their aspirations with an increasing awareness of 
how to achieve their ambition as a result of engagement with 
representatives of a variety of careers and access to further education 
settings. Parents are engaged in this process. Access to a range IT 
equipment supports their readiness for adulthood.  

 

  



5. Planned expenditure  

Academic year 2019/20 

The three headings below enable schools to demonstrate how they are using the pupil premium to improve classroom pedagogy, provide targeted support and support 
whole school strategies.  

i.Quality of teaching for all 

Desired outcome Chosen action / approach What is the evidence and rationale for 
this choice? 

How will you ensure it is 
implemented well? 

Staff lead When will you 
review 
implementation? 

B. Pupils make at least 
expected progress from 
their starting points across 
Reading, Writing and 
Maths within each year 
group 

Additional TA/T intervention for 
English and Maths to support the 
closing of gaps and to challenge 
across the ability range, 
providing feedback at the point 
of learning 
 
A Senior Leader to provide 
additional intervention ½  day 
per week, based on needs 
analysis 
 
Continue to extend the level of 
challenge for all within a 
Mastery approach across the 
curriculum 
 

Feedback studies tend to show very high effects on 
learning. (+8 months) 
Overall, evidence shows that small group tuition is 
effective and, as a rule of thumb, the smaller the 
group the better. Tuition in groups of two has a 
slightly higher impact than in groups of three, but a 
slightly lower impact than one to one tuition. Some 
studies suggest that greater feedback from the 
teacher, more sustained engagement in smaller 
groups, or work which is more closely matched to 
learners’ needs explains this impact.  
Research which focuses on teaching assistants who 
provide one to one or small group support shows a 
stronger positive benefit of between three and five 
additional months on average. 
There are a number of meta-analyses which 
indicate that, on average, mastery learning 
approaches are effective, leading to an additional 

five months’ progress.  
(EEF) 

Monitoring of intervention sessions 
and impact of Learning Support 
Mentor 
Monitoring of provision maps linked 
to additional intervention 
Data analysis 

AD December 2019 
April 2020 
July 2020 

C. Progress measures 
across Reading, Writing 
and Maths are in line with 
non-PP children across all 
prior attainment groups 

As above 
 
Prior attainment data is used 
effectively to ensure all staff have 
a secure understanding of relative 
starting points for PP children 
from the previous key stage and 
expectations for end of key stage 
attainment 
 
A Senior Leader to provide 
additional intervention 1  day per 
week, based on needs analysis 

Reducing class size appears to result in around 
three months' additional progress for pupils, on 
average...the evidence does not show particularly 
large or clear effects until class size is reduced 
substantially to fewer than 20 or even 15 pupils. 
(EEF) 

As above 
 
Pupil progress meetings to 
demonstrate secure and 
comprehensive understanding of 
pupils’ specific needs and 
expectations for individual progress 

KF/JH December 2019 
April 2020 
July 2020 



ii. Targeted support 

Desired outcome Chosen action/approach What is the evidence and rationale for 
this choice? 

How will you ensure it is 
implemented well? 

Staff lead When will you 
review 
implementation? 

A. The attendance of 
Pupil Premium children 
is improved from 18/19 

Reward system for attendance 
over 97% (school target) - 
half-termly to encourage pupil 
engagement 
 
Weekly certificates for classes 
with highest attendance 
 
Annual attendance prize draw - all 
pupils with 97%+ entered, with 3 
vouchers to encourage good 
attendance 
 
Half-termly monitoring of 
attendance by SLT following 
Attend’s meeting with admin 
officer. Follow-up actions by 
Attend, CP (admin) or JH as 
required for those parents of 
children whose attendance is 
below 93% or beginning to cause 
concern. 
Attend to support analysis and 
implementation, including home 
visits and administration, with 
appropriate approach chosen to 
support parent/school relationships 
and good attendance. 
 
Concise and regular information 
about the impact of low attendance 
for families, with effectively 
communicated flowchart of 
actions linked to key attendance 
figures  
 
First Day Response provision from 
admin (CP) and Attend 

...increasing parental engagement in 
primary...schools had on average two to three 
months’ positive impact...developing effective 
parental engagement to improve their children’s 
attainment is challenging and needs careful 
monitoring and evaluation. (EEF) 
 
Attendance figures linked to learning days lost 
(95% 1 week, 4 days; 90% 3 weeks, 4 days; 85% 5 
weeks 3 days) 

Monitoring of attendance, with 
comparisons drawn to 2018/19 

CP/JH December 2019 
April 2020 
July 2020 



B. Pupils make at least 
expected progress from 
their starting points across 
Reading, Writing and 
Maths within each year 
group 

Class-based TA to continue to be 
employed each morning to secure 
approx. ratio of 1:15 for English 
and Maths lessons 
 
Additional teacher to reduce group 
sizes for Maths and English in Y6 
(approx. 1:20) 
 
A Senior Leader to provide 
additional intervention 1  day per 
week, based on needs analysis  
 
Staff training on varied approaches 
to dyslexia and dyscalculia, as 
well as whole class feedback 
 
Staff CPD -metacognition and 
self-regulation 
 
Half-termly Maths CPD 
 
Reading resources to be updated 
(banded books and reading for 
pleasure/class libraries) 
 

Reducing class size appears to result in around 
three months' additional progress for pupils, on 
average...the evidence does not show particularly 
large or clear effects until class size is reduced 
substantially to fewer than 20 or even 15 pupils.  
Evidence suggests that TAs can have a positive 
impact on academic achievement. In some cases 
teachers and TAs work together effectively, leading 
to increases in attainment. In the most positive 
examples, it is likely that support and training will 
have been provided for both teachers and TAs 
There is also evidence that working with TAs can 
lead to improvements in pupils’ attitudes (EEF) 
Feedback studies tend to show very high effects on 
learning. (+8 months) 
Overall, evidence shows that small group tuition is 
effective and, as a rule of thumb, the smaller the 
group the better. Tuition in groups of two has a 
slightly higher impact than in groups of three, but a 
slightly lower impact than one to one tuition. Some 
studies suggest that greater feedback from the 
teacher, more sustained engagement in smaller 
groups, or work which is more closely matched to 
learners’ needs explains this impact.  
Research which focuses on teaching assistants who 
provide one to one or small group support shows a 
stronger positive benefit of between three and five 
additional months on average. 
There are a number of meta-analyses which 
indicate that, on average, mastery learning 
approaches are effective, leading to an additional 

five months’ progress.  
(EEF) 

Monitoring of T&L, including 
lesson observations of CT and TA, 
book scrutiny and triangulation 
with moderated data, pupil progress 
meetings (SLT approach, to include 
English and Maths lead) 
Data analysis 
Monitoring of intervention sessions 
and impact of Learning Support 
Assistants where applicable 
Monitoring of provision maps 
linked to additional intervention 
 
 
 

KF/AD/JH December 2019 
April 2020 
July 2020 

D. PP pupils are more 
resilient, have good 
levels of self-confidence 
and can self-manage 
from an early age 

Pastoral leader to support 
identified families (including those 
of PP children), signposting 
agencies for further support and 
building positive relationships, 
ensuring good levels of 
engagement  
 
Talk Time sessions 
 
Nominated staff member to attend 
Mental Health First Aid (pupils) 
 
Further staff CPD re 
meta-cognition and self-regulation 

...increasing parental engagement in 
primary...schools had on average two to three 
months’ positive impact...developing effective 
parental engagement to improve their children’s 
attainment is challenging and needs careful 
monitoring and evaluation. (EEF) 
 
Metacognition and self-regulation approaches have 
consistently high levels of impact, with pupils 
making an average of seven months’ additional 
progress. (EEF) 
 
Taken from EEF 

Engagement of families 
Monitoring of actions and impact 
of Pastoral leader 
Monitoring of pupil engagement 
with identified activities, including 
follow-up with families to ensure 
access as necessary. 
Monitoring of planning and 
learning links. 
Observation of pupils and pupil 
consultation 

KD/JH December 2019 
April 2020 
July 2020 



 
A wide variety of experiences are 
provided for pupils which they 
would not normally access: 
residentials, day visits, Forest 
School, Cookery sessions, Media 
opportunities, after school 
clubs/team competitions: 
Forest School sessions half-term 
per year group, identified by PP 
cohort 
Media sessions 1 pm per week 
across all year groups during the 
year, identified by PP cohort 
Cookery sessions, half-term per 
year group, identified by PP cohort 
 
A dialogic pedagogy across the 
curriculum, including P4C and the 
RSC (Royal Shakespeare 
Company) pedagogy, linking 
critical thinking, drama and 
physical expression to continue 
 
% contribution to all visits and 
residentials for FSM pupils to 
ensure these are accessible to all. 

(Arts)...Improved outcomes have been identified in 
English, mathematics and science...with greater 
effects on average for younger learners and, in 
some cases, for disadvantaged pupils...there is some 
evidence of a positive link between drama and 
writing.Wider benefits such as more positive 
attitudes to learning and increased well-being have 
also consistently been reported. 

The impact of collaborative approaches on learning 
is consistently positive...structured approaches with 
well-designed tasks lead to the greatest learning 
gains...Approaches which promote talk and 
interaction between learners tend to result in the 
best gains. 

Studies consistently find that digital technology is 
associated with moderate learning gains: on 
average, an additional four months’ progress. 

...studies of adventure learning interventions 
consistently show positive benefits on academic 
learning. On average, pupils who participate in 
adventure learning interventions make 
approximately four additional months’ progress. 
There is also evidence of an impact on 
non-cognitive outcomes such as self-confidence. 

The overall impact of sports participation on 
academic achievement tends to be positive but low 
(about two additional months’ progress). 

studies of oral language interventions consistently 
show positive impact on learning, including on oral 
language skills and reading comprehension. On 
average, pupils who participate in oral language 
interventions make approximately five months' 
additional progress over the course of a year. 

iii. Other approaches 

Desired outcome Chosen action/approach What is the evidence and rationale for 
this choice? 

How will you ensure it is 
implemented well? 

Staff lead When will you 
review 
implementation? 



D. PP pupils are more 
resilient, have good 
levels of self-confidence 
and can self-manage 
from an early age with 
improving Speech and 
Language skills 

A wide variety of experiences are 
provided for pupils which they 
would not normally access: 
residentials, day visits, Forest 
School, Cookery sessions, Media 
opportunities, after school 
clubs/team competitions: 
Forest School sessions half-term 
per year group, identified by PP 
cohort 
Media sessions 1 pm per week 
across all year groups during the 
year, identified by PP cohort 
Cookery sessions, half-term per 
year group, identified by PP 
cohort 
 
A dialogic pedagogy across the 
curriculum, including P$C and 
the RSC (Royal Shakespeare 
Company) pedagogy, linking 
critical thinking, drama and 
physical expression 
  

Taken from EEF 

(Arts)...Improved outcomes have been identified in 
English, mathematics and science...with greater 
effects on average for younger learners and, in 
some cases, for disadvantaged pupils...there is some 
evidence of a positive link between drama and 
writing.Wider benefits such as more positive 
attitudes to learning and increased well-being have 
also consistently been reported. 

The impact of collaborative approaches on learning 
is consistently positive...structured approaches with 
well-designed tasks lead to the greatest learning 
gains...Approaches which promote talk and 
interaction between learners tend to result in the 
best gains. 

Studies consistently find that digital technology is 
associated with moderate learning gains: on 
average, an additional four months’ progress. 

...studies of adventure learning interventions 
consistently show positive benefits on academic 
learning. On average, pupils who participate in 
adventure learning interventions make 
approximately four additional months’ progress. 
There is also evidence of an impact on 
non-cognitive outcomes such as self-confidence. 

The overall impact of sports participation on 
academic achievement tends to be positive but low 
(about two additional months’ progress). 

studies of oral language interventions consistently 
show positive impact on learning, including on oral 
language skills and reading comprehension. On 
average, pupils who participate in oral language 
interventions make approximately five months' 
additional progress over the course of a year. 

Monitoring of pupil engagement 
with identified activities, including 
follow-up with families to ensure 
access as necessary. 
Monitoring of planning and learning 
links. 
Observation of pupils and pupil 
consultation 

AD  
 

December 2018 
April 2019 
July 2019 

E. PP pupils are 
aspirational about their 
immediate and longer 
term futures, with an 

The profile of learning pathways 
and career paths is raised across 
the school, with PP children 
accessing the radio station to 

To meet their aspirations about careers, university, 
and further education, pupils often require good 
educational outcomes. Raising aspirations is 
therefore often believed to incentivise improved 
attainment.  (EEF) 

Pupil consultation 
Planning documents 

DD/JH December 2019 
April 2020 
July 2020 



adequate understanding 
of pathways of learning 

co-interview guests in their chosen 
careers.  
 
Visiting speakers about careers 
and learning pathways. 
 
Targeted extra-curricular provision 
 
Pupil leadership programme 
trialled 

Total budgeted cost £59580.00 

 
 
 

1. Review of expenditure  

Academic Year Review of 2019/20 

Desired outcome Estimated impact: Did you meet the success criteria? 
Include impact on pupils not eligible for PP, if appropriate. 

Lessons learned  
(and whether you will continue with this approach) 

Cost 

 B. Pupils make at 
least expected 
progress from their 
starting points across 
Reading, Writing and 
Maths within each 
year group 

PP progress, based on internal tracking: 

KS1 (13 Children) Expected progress +: R - 69.2%; W - 
69.2%; M - 100%. In both reading and maths, one child  did 
not make expected progress based on their flight path; this 
was a different child in each subject (1 x Y1; 1 x Y2) 

This is inline with progress made by non-PP in Reading and 
Writing and above in Maths.  

KS2 (17 children)  Expected progress +: R - 82.4%; W - 
94.4%’ M 90% In Reading 2 children did not make expected 
progress (1 SEN/1 EAL) but 7 children surpassed their 
expectation. In writing 2 children did not make the expected 
progress (2 SEN) but 7 children surpassed their expectation. 
In Maths 2 children did not make the expected progress (1 
SEN) but 5 children surpassed their expectation.  

The current focus on maths has had a positive impact on PP 
data as shown above.  

The intervention and raised profile across the school has 
had a positive impact, and will continue next year, aligned 
with an updated PP list. 
 
The use of an additional teacher to provide additional 
intervention has been very positive, and this will continue 
next year.  
 
As a result of the Covid pandemic and therefore no 
statutory data outcome, we are not going to negate any of 
the strategies from the current year, as we wish to be 
assured of longevity of impact and ensure these strategies 
support gap analysis and Recovery Curriculum.  
 

£59580 plus 
supplementary 
funding from 
school budget. 



Those children who have not made expected progress + were 
identified earlier in the year, with additional support 
provided, but this has not yet had the impact desired due to 
Covid 19. 

C. Progress measures 
across Reading, 
Writing and Maths are 
in line with non-PP 
children across all 
prior attainment 
groups 

Progress measures based on prior attainment is a positive 
picture across reading, writing and Maths with 87.5% of PP 
children making expected progress or above in Reading, 
87.5% in writing and 96.8% in maths. Of the children who 
did not make expected progress,  two of them are also 
children with SEN and wider needs.  
 

As above 
 
Prior attainment data is used effectively to ensure all staff 
have a secure understanding of relative starting points for 
PP children from the previous key stage and expectations 
for end of key stage attainment. 
There will be a need to reassess this following the period 
of absence from school following the Covid pandemic.  

A. The attendance of 
Pupil Premium 
children is improved 
from 17/18 

Average attendance for PP pupils in July 2018 was: 92.5% 
Average attendance for PP pupils in July 2019 was: 95.1% 
Improvement of 2.6% 
Average attendance for PP pupils in July 2020 was: 95.8% 
 
 
22 PP children have shown improved attendance.  
13 pupils’ attendance is slightly lower than last year. Of 
these, all were mainly impacted by illness, none were 
impacted by holidays. All who have met thresholds have 
received communication, either via letter or face-to-face 
meeting, depending on trigger point. 
 
 

Pupil engagement with attendance has continued to be 
extremely positive, evidenced by pupil consultations and 
the improvement in attendance figures. This highly 
successful approach will continue. 
 
Attend has continued to have a very positive impact since 
September, with those parents engaged by Attend, either 
through home visits, meetings, or letters, on the whole 
improving attendance. The First Day Response provision 
has really supported both attendance and positive 
relationships between school and families. This will 
continue.  
Attendance has continued to be monitored during the 
Covid 19 pandemic and parents have been contacted via a 
telephone call with a completion of a Safe and Well 
check. For a small number of our disadvantaged families, 
visits to their home have been conducted with support 
from Attend/Social Workers. 
 
Attendance information has been issued to all parents, but 
it is difficult to assess the impact of this course of action, 
other than being assured that parents have a greater 
understanding of the impact of poor attendance on 



academic progress and emotional well-being, both in the 
short and long term. 

D. PP pupils are more 
resilient, have good 
levels of 
self-confidence and 
can self-manage from 
an early age with 
improving Speech and 
Language skills 

Pupil consultations demonstrate good levels of resilience and 
self-confidence and an increasing ability to self-regulate. 
Staff feedback also support this. 
 
Children can talk more confidently and show good levels of 
self regulation through the use of metacognitive strategies 
and self scaffolding.  
 
Speech and Language skills have been supported through the 
use of an external Speech and Language Therapist who 
delivered weekly sessions to a number of PP children in the 
Early Years . 
 
Through use of collaborative strategies, children feel more 
confident in verbalsing their understanding of a topic and the 
strategies they have used to solve an abstract problem. 
 
The radio station has been instrumental with encouraging the 
levels of oracy within the school, particularly for PP 
children, whilst allowing the children to develop in 
confidence.  
 
Children talking to visitors from a broad spectrum of society.  

The impact of metacognitive strategies has increasingly 
allowed the children to plan their work clearly in a 
coherent manner, monitor their strategies for the desired 
outcome and enables them to evaluate their success.  
 
Children of all ages are becoming more confident with 
increased levels of self belief because they have been 
given explicit strategies to apply within their practice. 
 
Through self scaffolding techniques children are 
increasingly able to regulate their learning from the 
moment they walk through the door. Within their 
classroom environment, they are aware of a variety of 
strategies and resources that they could possibly use to 
complete a task. Additionally, as part of our learning ethos 
children are encouraged to regularly monitor their work 
and strategies to allow for efficient and progressive 
thinking.  
 
 
As part of one of our metacognitive strategies we will 
continue to explicitly teach the dialogic pedagogy linked 
to RSC. This well thought of approach has proved to be 
highly successful in promoting self regulation and 
enriching vocabulary. 
 
 
One member of staff has continued to access extensive 
training re meta-cognition and self-regulation, and has 
provided basic training for teaching staff. This has been 
adopted with a focus year group and will be integrated 
fully next year, so will continue as a focus. 
 
Staff to have access to P4C basic training to further 
support the approaches listed above.  
 



E. PP pupils are 
aspirational about 
their immediate and 
longer term futures, 
with an adequate 
understanding of 
pathways of learning - 
pupil consultation 

Pupils have raised aspirations and have a clear understanding 
of some of the pathways to further education and beyond, 
with many children being exposed to a range of career paths.  
 
With a mixture of external speakers, both taking vocational 
and direct educational routes, children are more aware of 
their options and feel comfortable asking questions about 
their future career.  
 
PP pupils have accessed wider opportunities linked to career 
paths, with a member of staff taking the lead on shaping this 
for the group. 
 
The use of the radio station and co-presenters have been 
positive in giving children the opportunity to interview 
people with a variety of jobs, linked to their shared 
aspirations. This has impacted on the children by allowing 
them to gain experience in a broadcasting environment, 
whilst learning about the jobs of other people.  

Despite evidence of early impact, this was unable to fully 
pursued due to the Covid pandemic and will be further 
explored next year, with a broad range of visiting speakers 
timetabled and linked to specific aspirations of PP 
children.  

 

2. Additional detail 

In this section you can annex or refer to additional information which you have used to inform the statement above. 
Our full strategy document can be found online at: www.aschool.sch.uk  
 
Due to redirection of approaches following a process of review and evaluation through the year, the school budget has supplemented some approaches 
to support impact. 

 


